How can we share the water safety message?
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	Topic description

In this unit students will create a communication strategy to inform an audience of the importance of water safety and provide advice on how to participate safely in an aquatic environment. Students will research water safety issues, analyse effective messages and create a presentation to deliver an effective safety message to a target audience.

	Curriculum areas and strands

	Health and wellbeing

1 – Understanding health and wellbeing

2 – Concepts and skills for movement and physical activity

3 – Skills for personal and social development
	English-literacy 

1 – Reading and viewing

2 – Writing and representing

3 – Speaking and listening
	Society and History

3 – Interactions with the environment

5 – Responsible citizenship
6 – Historical inquiry
	Mathematics-numeracy

5 – Measurement, chance and data

	Understanding goals

1. Students will understand that rules and laws help ensure the safety of our community in aquatic activities.

2. Students will understand how to identify marine hazards and correct procedure when responding to an emergency.

3. Students will demonstrate and apply swimming and water safety skills to enhance safety and participation in aquatic sports and activities.

4. Students will understand that information can be combined to create meaningful communication about concepts for different purposes and audiences.
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	UGs
	Learning opportunities
	Teacher notes and assessment 

	
	Share purpose and goals of unit.  The focus of the unit is to develop a communication strategy for a chosen audience.

	Teacher note

Students will understand that their task is to develop a communication strategy to inform a selected audience of the importance of water safety and provide advice on how to participate safely in an aquatic environment.  They will:

· identify a target audience

· identify a text type for the message e.g. news report, magazine, newsletter, documentary film, current affair style production, Wiki, weblog, photo-story, brochure etc.

· create a product to share with their target audience

	
	Introductory activity
Establish prior knowledge of key water safety messages from their experiences in the Years 3 and 4 Swimming and Water Safety Program.

Similarly, establish prior experience of working together in groups by having students discuss what it means to work effectively in groups.
	Teacher note

Present students with the culminating performance (see page 6) for the unit to allow them to relate all learning in the unit to the task.
Students will need to use their Swimming and Water Safety diaries and learning journals to record their reflections during the unit as another learning and assessment tool.

	1
	How do we participate in aquatic environments?
Students are presented with images of people engaging in activities in aquatic environments.
In groups students use a strategy such as Word, Phrase, Sentence, to describe an image and identify key meanings students take from it.
As a class share the images and interpretations and discuss how students’ feelings about the water are reflected in / opposed to the images.
Students undertake a class survey to:

· list activities they undertake which involve the water, e.g. fishing, catching tadpoles, holidays, boating, water fights
· which activities are preferred or more common
· whether this is the case for other age groups (e.g. parents) or for people in other places (e.g. rural / urban; inland / coastal)
Students interpret the data to draw conclusions about student participation in aquatic environments.
Students discuss how participation in activities involving the water is important to them and/or their family.
	Teacher note

The eCentre has collections of images which could be used for this activity including modern and historic images.

Images from museums and art gallery websites such as National Gallery of Victoria would also be useful (see resources for link)

Word, Phrase, Sentence (see support materials) is a simple thinking routine that helps you make some choices, list them out, and provides you with some ideas to share with a small group.  .
Making connections to Society and History

How is participation in water activities part of our Australian / Tasmanian identity?

Assessment for learning

Assess students ability to:

· identify key meanings of images

· contribute effectively to group work

· develop a class survey

· draw conclusions from class survey results


	UGs
	Learning opportunities
	Teacher notes and assessment 

	1
	Understanding safe and unsafe practices in aquatic environments 
Conduct a class discussion using newspaper / media articles relating to water safety accidents and issues:
Present students with a photo or video of an aquatic rescue situation.  Use a thinking strategy to share student interpretations of the situation.
Students are given the article to read.

· as a tuning in activity, students look at the headline and offer predictions as to what the story is about and how it links to the photo
· students read the article highlighting information which supports or refutes their interpretation

In small groups students use a T Chart (see support materials) to sort the information from the article under the headings good luck and good management.
Discuss with students what these phrases mean in popular usage using other examples.

Students share findings and use a format such as community of inquiry to discuss the importance of ‘good luck’ compared to ‘good management’.
	Teacher note
An article and accompanying photograph, Trio’s night of terror, published in The Mercury, 15 December 2008 is a good example. www.themercury.com.au/article/2008/12/15/44461_tasmania-news.html (see support materials)
See, think, wonder is a thinking routine which would be an effective way for students to share their interpretations (see support materials). 
The process for conducting a community of inquiry is described (see support materials).

Assessment for learning

Assess students ability to:
· identification of safety items 

· identification of rules and laws to enhance safety 
· recognition of actions that enhance safety


	1, 2, 4
	Collecting evidence and determining the need for safety information

Media
Students collect news items about water safety from local and inter-state media sources. Students identify main information points in the articles such as:

· nature of the aquatic environment
· safety issues

· actions taken or actions not taken
· good luck and good management issues
Data

Students gather relevant statistical data and identify issues of interest.

In small groups students look at particular aspects of the data and interpret.
Suggested guiding questions:
· What does the data tell us?

· How can we justify our interpretation?
· What data is missing?
	Teacher note
The Royal Life Saving Society produces annual drowning statistics (see resources). This data could be used.  However, it is not written for a student audience so teachers would need to extract data they wished to use and assist students with its interpretation. Note too, this data would need to be used sensitively with awareness of students who may have been directly or indirectly affected by similar events involving family or friends.
Assessment for learning

Assess student ability to:

· identify key information from a written text

· clarify safety issues from the text


	UGs
	Learning opportunities
	Teacher notes and assessment 

	1, 2, 4
	Reflection: linking the media and data tasks 

Have students reflect on this task.

Suggested guiding questions:

· Are the stories in the media telling the same story as the data?  Explain your answer.
· Which groups need to be informed about safety in aquatic environments?  Why?
	Teacher note
Encourage students to determine the need for a communication strategy for water safety and a possible target audience, for example, backyard swimming pool accidents could be prevented by informing parents about pool safety.
Assessment for learning

Assess student ability to:

· identify different sources of information

· match data to media information

· identify groups that need to be informed about aquatic environments

	1, 2, 4
	Identifying safety messages

Students will identify accurate safety information needed to create a persuasive message for a target audience. 
A. Environmental factors
Students undertake a modified web-quest or research into identifying hazards in the aquatic environment.

Students create a data summary listing: 

· description of the aquatic environment

· description of the likely hazards

· safety precautions

· rules and regulations that apply
	Teacher note

Students who have completed the Years 3 and 4 units will have been introduced to the concepts covered in this section; they may not need to spend as much time developing initial ideas. It is, however, important to revisit and reinforce safety message from the Swimming and Water Safety Program.

Students could use a reflection strategy such as Connect, Extend, Challenge to link new knowledge to prior knowledge (see support materials).
See also Royal Life Saving Society. 

	1, 2, 4
	B. Promoting responsible participation
Students brainstorm community organisations that encourage safe aquatic activities.
Students use a sorting strategy to identify similarities and differences.  For example, all organisations promote safe participation but how do they meet needs of members and others? 
In pairs or small groups students select a club or organisation and research the rules and laws which affect the function, membership and actions of the club.
Students also research the benefits of belonging to the chosen club / organisation and how this club / organisation helps to keep the community safe.
Students reflect on how the information they have undertaken assists with identifying a focus, an audience and media for the culminating performance.
	Teacher note
A Venn diagram (see support materials) would be a good sorting strategy for this activity.
Students could generate questions to send to local organisations as well as undertake research tasks using the organisations’ websites. 
Assessment for and of learning
Assess students ability to:

· identify community groups which assist with management of participation 
· formulate questions to assist research
· identify laws and rules which affect community organisations

· identify benefits of belonging to a group
· locate information using web-based resources
· present clear research information to others using headings, key ideas and supporting information



	UGs
	Learning opportunities
	Teacher notes and assessment 

	2, 3, 4
	C. Skills for aquatic environments

As a class, students list the different sports that can be undertaken in aquatic environments
Individually or in small groups students select a sport that interests them and develop a guide for participating in that sport which takes into account all the factors which have been researched and links to their participation in the swimming and water safety program and:

· link the swimming and water safety skills required to successfully engage in this sport such as, swim 100m, tread water

· list special equipment and / or clothing required, this may require research using web and reference texts or an invitation to a participant to undertake a school visit 

· consider additional factors e.g. seasonal issues, transport, cost
· share their group research tasks with the class and present the information in a form which can be displayed or referred to for future tasks

	Teacher note
To assist with this activity:

Student reflections from their Swimming and Water Safety Diary can be used as an assessment tool to support this activity.

Ensure you have an understanding of what is being taught at the pool such as AQUACODE, survival skills, swimming strokes, safety rules and rescue procedures.

Check the swimming and water safety skills from the Health and wellbeing curriculum, page 60.
Consider potential guest speakers such as State or National representatives from aquatic sports such as water polo, underwater hockey, kayaking, rowing.  This contact could be used for giving assistance to students to access further information for potential future involvement / participation.

Links could be made to other curriculum areas such as Society and History where students could undertake a historical inquiry to explore the history of their chosen sport.  This could be an opportunity to compare the past, the present and predict the future of this sport, its popularity and links with the community and culture.
Assessment for learning

Assess student ability to:

· identify different sources of information

· match data to media information

	2, 3 
	D. Developing skills to assist others 

Students discuss the following questions:
· What swimming and water safety skills will assist me in a difficult situation in the water?

· What rescues can be performed to give assistance to others in difficulty?
Reinforcing the rescue steps process:

· keeping safe
· in pairs, students are allocated one of the seven recommended steps for rescue  

· each pair discusses what is involved in performing their rescue and designs a poster to illustrate how the rescue is performed
· as a class, use the posters to identify the correct rescue sequence and highlight key points
	Teacher note

Students will undertake explicit teaching of rescue techniques and why they are followed during the Swimming and Water Safety Program. This needs to be reinforced in class.
Students need to discuss the order of rescue techniques from least risk to greatest risk (see support materials). 
Assessment of learning

Assess students’ ability to:

· link swimming and water safety skills to specific situations
· demonstrate knowledge of rescue steps 
· use appropriate rescue techniques in practice


	UGs
	Learning opportunities
	Teacher notes and assessment 

	2, 3
	D. Developing skills to assist others (cont’d)
In small groups, students role play given scenarios.  The scenarios are to incorporate AQUACODE and the RLSSA Rescue Sequence.

For example:

· A friend falls out of the dinghy while fishing.

· What action is required?

· Why was this course of action chosen?
	

	
	Have students reflect and summarise their rescue and role play activities and consider how they would teach others what they have learned.

Students consider key messages they have learned during the unit and summarise key points.

Students use a carousel style process such as inside / outside circles (see support materials) share reflections and learning about the swimming and water safety unit.
	Teacher note
Headlines is also a good thinking strategy to apply to summarising key learning.

	1, 2, 3, 4
	Identifying the message
Students bring in examples / or are presented with examples of messages created for a purpose.

Students use a thinking strategy and questions to analyse key messages from the text
· What is the message? What evidence do you have for this?

· Who is the message aimed at? What are the clues?

· What information is provided? How is it delivered?

· Is it effective? What makes you say that?
	Teacher note
Students will need examples of advertising campaigns for safety messages; newspapers, magazines and visual media all depict many examples.
This task will be enhanced through use of the Four Resources Model with particular emphasis on text user and text analyst (see support materials).
Assessment for learning

Assess student ability to:

· identify messages from a persuasive text such as an advertisement
· identify the target audiences for the messages
· identify the techniques used to convince the audience
· consider the effectiveness of the text

	1, 2, 3, 4
	Culminating performance: sharing the message

Students reflect on the safety messages they have learned during the unit.

Students consider groups targeted for important safety messages and consider other groups who might need to be targeted.
	Teacher note

Connect, extend challenge is an effective tool for students to link new knowledge to prior learning.

Students will need explicit teaching on the structures and features of particular types of information texts and will need models to work with.


	UGs
	Learning opportunities
	Teacher notes and assessment 

	1, 2, 3, 4
	Culminating performance: sharing the message (cont’d)

A thinking strategy would help to identify information gathered during the unit

Students group themselves into common interest groups or are assigned a group.

Students create a communication strategy to inform a chosen audience about the importance of water safety and provide advice about how to participate safely in an aquatic environment
Groups choose an appropriate medium for their presentation and develop a product to present to the chosen audience.
Develop with the students a rubric to identify features of a good presentation.
Students present their product and the rubric to their chosen audience.


	Teacher note

The culminating performance could provide an opportunity to integrate ICT.  Student could identify ICT opportunities from the ICT checklist to include in their presentations.
Assessment of learning

Assess students’ ability to:
· make connections between swimming and water safety skills and participation in aquatic activities
· to communicate key messages about water safety to a chosen audience which identifies  ways people can avoid or minimise risks

· present accurate information to persuade the audience

· demonstrate control of the features and structure of a chosen text form



Resources
Beach safety: video campaign (Learning Federation Learning Object TLF ID L1288) found by searching the eCentre Resource Centre http://ecentre.education.tas.gov.au/C15/Learning%20Objects/default.aspx 
Department of Education, Swimming and Water Safety, www.education.tas.gov.au/school/health/wellbeing/watersafety 
Health and wellbeing syllabus and support materials www.education.tas.gov.au/curriculum/standards/health 
Images from the National Gallery of Victoria http://www.ngv.vic.gov.au/collection/pub/search?keyword=beach&view=img&page=3 

National Drowning Reports, Royal Life Saving Society http://www.royallifesaving.com.au/www/html/157-drowning-reports.asp?intSiteID=1 (see note page 3)
Royal Lifesaving Society Australia, (reprinted 2007) Swimming and Lifesaving: water safety for all Australians, 5th edition Version 2, Elsevier, Australia, ISBN 1 875897 81 X
Royal Lifesaving Society (Tasmania) http://www.royallifesaving.com.au/www/html/190-tas-website-home-page.asp
Visible Thinking www.pz.harvard.edu/vt/VisibleThinking_html_files/VisibleThinking1.html 

all web links accessed March 2009

How can we share the water safety message?

Support materials

	Word
	Phrase
	Sentence

	Write a word that you feel represents the picture.  Explain why.

	Write a phrase that you feel represents the picture.  Explain why.

	Write a sentence that you feel represents the picture.  Explain why.


	Themes

	Decide on a theme for your picture.


	Implications

	What are some implications of the actions in the picture?


	Missing

	What do you think is missing from the picture?



Trio's night of terror

SALLY GLAETZER

December 15, 2008 04:00am

THREE friends spent a frightening night at the base of a sheer cliff after their boat overturned off Nubeena.
A 38-year-old man and 14-year-old boy from White Beach and a 33-year-old man from Granton were dumped out of their dinghy just before dark on Saturday night.

All three were wearing lifejackets and managed to climb on to rocks near Roaring Beach where they huddled together until a search party found them around 9am yesterday.

The trio had left the Nubeena boat ramp about 6pm and were re-baiting recreational rock-lobster pots when their boat's propeller got caught in a lobster-pot rope.

"Basically the driver said the next thing he knew they were in the water," Dunalley policeman Tim Stevens said yesterday.

The boat driver did not have time to let off a flare.

They spent the night on a rocky foreshore near an area locals call Frog Rock.

Despite the wet conditions they managed to make a fire.

"The winds were blowing directly straight into them and they just sort of huddled together," Const Stevens said.

Police were called about 5.30am yesterday when someone noticed their tow vehicle had not moved since the previous night.

"We were on the water looking for them just after 6.30," Const Stevens said.

Local commercial and recreational boats aided the hunt as well as two police boats, SES volunteers and the Westpac rescue helicopter.

Items from the boat were found floating near Roaring Beach at 7.30am, the 14-foot aluminium dinghy was found nearby at 9am and about 10 minutes later the stranded fishermen managed to attract the attention of the water police by waving their arms.

"They were obviously scared and cold, however they were of good health," Const Stevens said. 

"They were thinking the worst . . . they were very relieved to be located and very grateful."

They were winched into the helicopter and flown to Nubeena where they were admitted to the medical centre for observation.

The weather bureau said conditions in the southeast were rough on Saturday night, with south south-easterly gusts up to 60km/h and 1.5 metre swells.

But local fishermen said the rescued trio were in a relatively protected area and would have known the waters well.

"There was no swell in the area so they were only contending with the wind chop," Const Stevens said.

He thanked the "fantastic" boat owners who helped with the search and said the accident was a timely reminder of the importance of always wearing a lifejacket when on the water.

From: The Mercury http://www.themercury.com.au/article/2008/12/15/44461_tasmania-news.html
[image: image1.jpg]



RESCUE ... One of the friends is winched to safety off the cliff base. Picture: PETER ADAMS

From: The Mercury www.themercury.com.au 

	SEE
	THINK
	WONDER

	What do you see?


	What do you think about that?
	What does it make you wonder?


	Good luck
	Good management

	
	


Establishing a community of inquiry

A community of inquiry follows a pattern of procedural steps: 

· starting with an initial problematic situation

· formulating the problem and setting an agenda

· looking at ideas, conjectures and hypotheses

· looking at implications, assumptions and meanings

· evaluating ideas using evidence, tests and criteria

· making conclusions, resolutions and implementation.

Students should be provided with an opportunity to raise questions for exploration. Questions could be generated as a result of stimulus materials provided, for example, a picture book which raises issues that relate to student’s experiences and interests, or material from the media which deals with chosen social issues.

Students are usually seated in circle and told that after presentation of the stimulus material they will be given the opportunity to discuss the issue. While the material is being presented they should be thinking about the issues that the material raises, is there a puzzle or problem that they would like to discuss. The students are then encouraged to try to create good ‘meaty’ questions that will get people thinking about the issue.

These questions are listed and grouped according to the common concepts within them. A choice is then made about which grouping the ‘community’ would like to discuss.  As the discussion evolves, further questions are often asked.

The ‘community’ then decides which concepts they want to share their thoughts about. Once a question is chosen the questioner may be asked to explain further what prompted the thought. Other students are then called upon to respond Student s should be encouraged to build upon others ideas and to express agreement or disagreement as well as offer alternatives. Central to the inquiry is suspension of judgement where students are encouraged to explore ideas rather than draw hasty conclusions.

 Underpinning Community of Inquiry are all the elements of quality teaching:

· has value beyond school

· is connected to the real world

· is connected to the learner

· integrates background knowledge

· focuses on deeper understanding 
Basic Guidelines for Community of Inquiry

· be prepared for a discussion

· one person speaks at a time

· there is a need to ask questions

· deep listening is integral to the process

· give reasons for opinion

· check assumptions, reasoning, evidence – your own as well as others

· define and discuss points of difference as well as points of agreement

· ask others for reasons, definitions, evidences, examples, assumptions if necessary

· admit when you disagree with something that you may have thought earlier

Adapted from:

Cam, P. (2006) 20 Thinking Tools: collaborative inquiry for the classroom. ACER Press, Camberwell, Vic. ISBN: 0864315015

	CONNECT
	EXTEND
	CHALLENGE

	How are the ideas and information presented CONNECTED to what you already knew?


	What new ideas did you get that EXTENDED or pushed your thinking?
	What is still CHALLENGING or confusing for you to get your mind around? What questions, wonderings or puzzles do you now have?
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AQUACODE

	GO TOGETHER
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	STAY AFLOAT AND WAVE
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	REACH TO RESCUE
[image: image4.png]





From: Royal Lifesaving Society (Tasmania) www.royallifesaving.com.au
Non-swimming rescue techniques
Self preservation is the key factor when attempting to perform a rescue.  To ensure maximum safety the rescuer should consider using the following methods. These are listed in order of safest to perform to the most dangerous.  
	Rescue
	Description and when use
	How to use
	What to use

	TALK
	Person in trouble is conscious and capable of responding to instructions and close enough to see and hear the rescuer

The safest and relies on the rescuer using their voice and signalling
	From a safe position such as side of pool or in shallows at beach
	Voice, eye contact

	REACH
	Person in difficulty is conscious, near the edge and can be reached

Safe and effective for weak or non-swimmers to use as a rescue
	Lie down, observe the person, anchor yourself by holding a fixed object and reach out with an aid

Tell the person what to do and pull them to safety 

Let go if in danger of falling in
	Rigid objects such as a branch, stick, umbrella, paddle (rigid objects should be first choice)

Non-rigid objects such as towels, rope, clothing

	THROW
	Person in difficulty is conscious, too far away to carry out a reach rescue.   Throw the object to provide support until able to remove from danger

Safe for weak or non-swimmers to use as a rescue
	Reassure the person and tell them what you are doing

Locate an object to throw

Throw the object, instruct the person to hold on to for support and instruct person to kick to edge or shore

Safely assist them out of the water
	Rope, weighted rope, PFD, ball

	WADE
	Person in difficulty is conscious and attempts to reach and throw have been unsuccessful 

The depth, current and temperature of the water permits entry for the rescuer
	Reassure the person and tell them what you are doing

Locate an object to extend your reach

Wade out, turn side on and brace yourself and reach for the person

Return to edge, avoid contact with person

Let go if in danger
	Branch, oar, umbrella, pole

	ROW
	When it is not possible to perform reach or throw rescues or wade rescue.

Safe and effective as the rescuer remains clear of the water and the person in difficulty can be made secure and returned to shore 
	Proceed directly to the person, reassure the person and tell what you are doing
Decide best contact point, secure the person and tow them back to shore
	Paddling: surfboard, canoe
Sailing: yacht, row boat

Driving: speedboat, jet ski 


Adapted from: Royal Life Saving: Swimming and Lifesaving, 5th edition Version 2 pp 86 – 91 

Inside outside circles

What is it?

Inside Outside Circles is a cooperative learning structure that promotes sharing and understanding ideas and content.

What is its purpose?

Inside Outside Circles allows students the opportunity to interact with a variety of other students and to build collective knowledge and understanding.

How do I do it?

· Students sit in two concentric circles.

· Arrange students in pairs, facing each other.

· Each pair exchanges information about the visit or field trip to their local area to show what they observed, investigated and learned.

· After a given time each circle moves one place.

· Repeat the exchange in a new pair.

· Continue until students have shared information on a number of occasions.

· Reform as one large circle.

· Move around the circle, each student contributing one piece of information they learnt from another student.

· Transfer information onto cards.

How can I adapt it?

This strategy can be used to share understandings around a wide variety of topics.

Adapted from: Wet Tropics www.wettropics.gov.au/ 

The four resources model of literacy

All four resources should be identified and taught explicitly and systematically integrated into teaching and learning programs by all teachers at all levels of schooling.  One is not sufficient on its own, all four are equally important.

	Code breaker

How do I crack this code?
	· What words are interesting? 

· How did you work out the difficult word? 

· What letter/s make that sound? 

· What other words have that sound? 

· What other words have that sound? 

· What other words have a similar meaning? 

· How is the word used in this context? 

· What other words come from the same base word? 

· What other words have the same prefix/suffix? 

· Is the picture high/low angle, close up/long shot? 

· How would you describe the music in this video? 

· What colours have been used? 

	Text participant

What does this mean to me?
	· Can you predict what the text is about? 

· What message is the author presenting? 

· Does the text remind you of something that has happened to you? 

· What did you feel as you read the text? 

· What might happen next? 

· What would you do in this situation? 

· What words or phrases give you this idea? 

· What are the main ideas presented? 

· How does the picture make you feel? 

· What other information does the picture give you? 

· Is the character like anyone you know? 

· What are the characters thinking/feeling? 

	Text user

What do I do with this text?
	· What text form is this? 

· How do you know? 

· How is this text put together?
How can you find information in this text? 

· If you wrote a text like this, what words would you make sure you used? 

· How is this text like others you have read? 

· What is the purpose of this text? 

· If you were going to put this text on the web, what changes would you make? 

· How would the language/structure change if you were to use these ideas in a poem/brochure/poster? 

· How is this text different from/like the last one we read? 

	Text analyst

What does this text do to me?
	· Is this text fair? 

· What would this text be like if the main characters were boys/girls/from different cultural background? 

· Why do you think the author chose that particular word/phrase/title/illustration? 

· How would this text be different if told in another place or time or point of view? 

· Are there stereotypes in the text? 

· Who is allowed to speak? 

· Who is quoted? 

· What is fact and what is opinion? 

· Who does the text favour or represent? 

· Who does the text reject or silence? 
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