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	Topic description

In this unit students will investigate what is involved in being a responsible participant in groups.  Students will plan and prepare for a fun excursion to an aquatic environment including recognising safety measures to overcome potential hazards.

	Curriculum areas and strands

	Health and wellbeing

1 – Understanding health and wellbeing

2 – Concepts and skills for movement and physical activity

3 – Skills for personal and social development
	English-literacy 

1 – Reading and viewing

2 – Writing and representing

3 – Speaking and listening
	Society and History

3 – Interactions with the environment

5 – Responsible citizenship

	Understanding goals
1. Students will understand how to be a responsible member of a group undertaking aquatic activities which promote fun and participation. 

2. Students will understand how to reduce the dangers of aquatic environments for themselves and others.

3. Students will understand how to demonstrate and apply their understanding of safety codes in different aquatic environments.
4. Students will understand how information can be combined to create meaningful communication about concepts and ideas for different purposes.
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	UGs
	Learning opportunities
	Teacher notes and assessment 

	
	Share purpose and goals of unit.  The focus of the unit is to create a plan for a safe and fun, cooperative day at the beach, river or other aquatic environment.  
	Teacher note

Students will create displays of different aquatic environments and plan for a fun day out including making decisions about:

· location / nature of the environment

· who will be involved, including community groups
· how we can best work together to make the day fun and safe
· required and optional equipment and clothing

· possible activities suitable for the environment

· promoting learning about the environment

· safety considerations for the day

	1
	Introductory activity

Establish prior knowledge and understanding of different aquatic environments based on their experiences in the Year 3 Swimming and Water Safety Program.
Similarly, establish prior experience with working together in groups using the following prompt:
To make activities fun and safe, how should we work with others?
	Teacher note

Alternatively, select an appropriate picture book or novel to share with the class which focuses on the types of activities to undertake in particular aquatic environments.
This could be undertaken using a cooperative strategy such as jigsaw, or using a Y chart to examine what ‘fun and safe group work’ looks like, feels like and sounds like. Both strategies are outlined in the Health and wellbeing syllabus.

	1, 4
	What are some different aquatic environments?

Have students bring photos, pictures or posters to contribute to a class display of aquatic environments.
In groups students select one environment and using a thinking strategy to identify specific features in the pictures.  This will help with selection of a venue for the class excursion.

For example, using See, Think, Wonder, have students record the following:

See.  Students share identifying features from their photos and discuss similarities and differences using an organising proforma.

Think.  Students share their understanding of the different environments by explaining what they think.

Wonder.  Students share their questions about the different environments.
	Teacher note

Information regarding different aquatic environments can be found at Royal Life Saving Society (Tasmania)
See, Think, Wonder is a visible thinking routine which could be used. 

An alternative strategy is Told us / made us wonder is a Kath Murdoch strategy (see references).  

A Venn diagram (see support materials) would be a suitable sorting strategy to promote deeper thinking.
Assessment for learning

Assess students ability to:

· identify features of aquatic environments

· demonstrate understanding and knowledge of aquatic environments

· formulate questions to show their understanding and identify what they want to find out



	UGs
	Learning opportunities
	Teacher notes and assessment 

	1, 2, 4
	What do we need to know about aquatic environments for our class excursion?
From the class display students identify / select aquatic environments that may be suitable for the class excursion.  

In small groups, students use the 5 whys process to guide their choice of topic for research.
Suggested guiding questions:

· What equipment and clothing is required to participate in activities in this environment?

· How do we use this equipment appropriately?

· What is fun and challenging about this environment?

· How do we stay safe together in this environment?

Students work in small groups to prepare a pamphlet about their chosen aquatic environment.
Students share their pamphlets.
	Teacher note

The 5 whys process is defined in the Health and wellbeing curriculum, page 121.
Students may need explicit teaching of the purposes, structures and features of a pamphlet using an approach from First Steps (see references). 

This could also be an opportunity to incorporate an ICT focus where students are required to create a word-processed document.
Assessment for learning
Assess students ability to:

· work co-operatively

· select appropriate information to include in pamphlet 
· assess accuracy of information in the pamphlet

· select appropriate structures and features to complete a pamphlet
· use effective language and information in presenting the pamphlet for the class

	1, 2, 4
	Who’s responsible for activities in aquatic environments?
Have students invite a guest speaker from a community organisation associated with water safety.  

In preparation for a guest speaker have students:
· brainstorm a list of community organisations who formally manage activities in aquatic environments (see support materials)
· use a graffiti strategy to identify the types of questions they would ask to find out more about the organisation such as, the purpose of the organisation, who can join, what goals does the organisation have, what rules apply in the organisation
· invite a guest speaker to tell them more about a local community organisation

· formulate questions to ask a guest speaker from a community organisation
· listen to the guest speaker and then discuss how their questions have been answered as well as what new information they have learned.
	Teacher note

The graffiti strategy is outlined in the Society and History curriculum glossary.
Links could be made to other curriculum areas such as Society and History where students:
· could be encouraged to research the history of local aquatic clubs 
· explore the concept of responsible citizenship and volunteerism

· focus on similarities and differences between formal responsibility for aquatic environments (e.g. local council, surf club) and personal and social responsibility for participants

Assessment for learning

Assess students ability to:

· contribute to shared ideas through brainstorming and graffiti stations

· formulate questions to elicit information
· identify differences between open and closed questions
· interact with people in the community to explore information, ideas and issues



	UGs
	Learning opportunities
	Teacher notes and assessment 

	1, 2
	Who’s responsible for activities in aquatic environments? (cont’d)
Reflection of how to connect what students have learned to the focus on planning an excursion.
	Teacher note

Reflection on connecting information could be undertaken using the visible thinking strategy Connect, Extend, Challenge

	1, 4
	Finding out about other community organisations
Students use the questions from the whole class activity to find out about a community group they would like to join or a community group which operates in the aquatic environment they have been investigating in order to add to their plans.
Questions they formulate could include:

· Which groups might we join?
· Why would we join?
· What advantages / disadvantages are there in being a part of a group?

· What would be expected of you as a member of that group?

Students use cooperative group skills to enable them to successfully complete their research task.
Reflection on how useful the information is to the task of creating a plan.
	Teacher note
There are a number of community groups and organisations linked to water safety and aquatic environments (see support materials).

Assessment for learning:

Assess students’ ability to:
· contribute to effective group work
· formulate questions to research
· identify steps needed to undertake research
· locate information using a website and/or pamphlets from a community organisation
· link information on the community organisation to the research task on aquatic environments

	2, 3
	Skills for aquatic environments

Linking student research to the Swimming and Water Safety program.  Have students:
· brainstorm a list of their favourite aquatic activities, then select one and explain why it is their favourite; a placemat activity could be used to share student selections
· link their favourite activity to the most appropriate environment
· then look at how they can stay safe doing this activity with others
· link their learning in Swimming and Water Safety to how they will participate safely in their favourite activity with others
· reflect on their current skill level and consider what they need to do to improve during the Swimming and Water Safety program

	Teacher note

Student reflections from their Swimming and Water Safety Diary can be used as a tool for assessment of and for learning and to support this activity.
Ensure you have an understanding of what is being taught in the Swimming and Water Safety program such as AQUACODE, survival skills, swimming strokes, safety rules and rescue procedures.
Check the Health and Wellbeing curriculum, standard 2 p. 46, standard 3 p. 60) for swimming and water safety skills.  Note, some students will be performing above and below these levels.



	UGs
	Learning opportunities
	Teacher notes and assessment 

	2, 3
	Skills for aquatic environments (cont’d)
Suggested guiding questions:
· What am I good at? What do I like doing?

· What swimming or water safety skill do I want to improve on?
· What are fun activities to undertake with others in aquatic environments?
· What questions or concerns do I have about this aquatic activity?

Students reflect on the skills they will need for the excursion plan.
	Assessment for learning

Assess students ability to:

· identify health and wellbeing choices under their personal control

· describe factors that affect participation in particular aquatic activities

· reflect on their participation and identify areas for improvement



	2, 3
	Understanding safety and identifying risks in an aquatic environment 
Students revisit their research and photo display on aquatic environments and identify typical risks involved in: 

For example:
· a sheltered beach (Derwent River, Bridport)

· a surf beach (Clifton, Binalong Bay)

· unpatrolled beach

· rock pools

· farm dam 

· river
	Teacher note

It is essential that the AQUACODE rules are explained in detail.

Continue with explicit teaching of rescue procedures based on AQUACODE.

Information regarding water safety can be found at Royal Life Saving Society (Tasmania)
Included in scenarios

· location

· community members using environment

· problem identified

· course of action

· justification

	2, 3
	Managing the risks role play

Students identify risks in the aquatic environments; these are written on cards for sorting and bundling. Have students:
· bundle similar items

· use the cards to sort into categories such as Things I can help with / Things I can’t help with
· revisit the AQUACODE and explain what is implied with each rule to reinforce their understanding

· in pairs discuss a rule, record their understanding, illustrate the rule and share

· select a risk from the cards and work in small groups to devise a role play to demonstrate what they would do together to reduce the risk
Teacher to clarify the correct emergency procedures to follow in an accident e.g. seeking help, dial 000. 

Student reflection on how their learning will contribute to the excursion plan.
	Assessment for learning

Assess students ability to:
· understand safety rules associated with aquatic environments

· apply routines to keep themselves and others safe

· practise non-contact aquatic rescue techniques

· assess students ability to demonstrate an understanding of the principles of Aqua code and apply these through role play


	UGs
	Learning opportunities
	Teacher notes and assessment 

	1, 2, 3, 4
	Creating a plan for a fun day in an aquatic environment.
As a result of their experiences in identifying aquatic environments, community groups and safety considerations, students will work in small groups to develop their plans for a safe and enjoyable day at the beach, river or other chosen aquatic environment.

Student could publish their plans in a booklet form; create a concept map, pamphlet, addition to school intranet etc.
Students will present a plan for a day in an aquatic environment which includes:
· choice of a suitable location and the reasons for selection

· an appropriate community group to be involved with the particular aquatic environment

· a list of activities to be undertaken with consideration of safety aspects

· a list of necessary and optional equipment

· a list of their own skills and how these can be applied to identify and respond to aquatic situations to enhance safety and enjoyment of all participants
· a description of why this activity is best undertaken with others
· an evaluation form so that participants can reflect on their enjoyment of the activity and how they contributed to safety and wellbeing

	Assessment of learning

Assess students ability to:

· identification of aquatic environments suitable for their use
· justification as to why the location is suitable or preferred
· knowledge of community groups who enhance participation in the chosen aquatic environment

· suitable choice of activities for the chosen environment

· identification of potential risks as well as simple stems to promote safety

· application rules and routines to help keep themselves and others safe

· contribution to effective group work

· identification of steps needed to undertake research

· location of information for research using class resources
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Support materials

	SEE
	THINK
	WONDER

	What do you see?

	What do you think about that?
	What does it make you wonder?
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AQUACODE

	GO TOGETHER
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	STAY AFLOAT AND WAVE
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	REACH TO RESCUE
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From: Royal Lifesaving Society (Tasmania) www.royallifesaving.com.au
Community groups and organisations
Most community organisations have websites which students can use to gain some initial understanding of the work of the organisations.
· Marine and Safety Tasmania http www.mast.tas.gov.au/domino/mast/mastweb.nsf/ 
· Surf Life Saving Tasmania www.surflifesavingtasmania.com/   
· Royal Life Saving Society www.royallifesaving.com.au  

· Yachting and sailing clubs www.tas.yachting.org.au/db/stateyc_list.asp 
· motor yacht clubs www.tas.yachting.org.au/db/stateyc_list.asp 
· swim clubs www.swimclub.com.au/states/tas_swimming_clubs.htm 
· canoeing and kayaking www.tas.canoe.org.au/ 
· fly fishing clubs www.ifs.tas.gov.au/ifs/get-involved/angling-groups/Club%20contact%20listv2.pdf 
· power boat and water ski clubs (no generic web link, suggest search by name of individual club)
· rowing (no generic web link, suggest search by name of individual club ie. Lindisfarne Rowing Club)

· jet ski

· model boat

Other useful web links
Water Safety; Play it Safe by the Water www.watersafety.vic.gov.au 
Water Safety Council of Australia www.watersafety.com.au 
Aquatics and Recreation, Victoria www.aquarecvic.org.au/arv_wswresources.htm 
all web links accessed March 2009

	CONNECT
	EXTEND
	CHALLENGE

	How are the ideas and information presented CONNECTED to what you already knew?

	What new ideas did you get that EXTENDED or pushed your thinking?
	What is still CHALLENGING or confusing for you to get your mind around? What questions, wonderings or puzzles do you now have?
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